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Abstract

Thisisastudyofpsychologicalprinciplesasrelatedtolearning.Learningtheory,motivation

andquantitativemethodswillalsobeexplored.

Iwilltrytogainanunderstandingofhowstudentslearnandunderstandstudentbehaviorand

motivationinordertobeabletoassesseffectiveteaching,referringthebookEducational

Psychology WindowsonClassrooms,byPaulEggenandDonKauchak.

InsectionⅠ,focusingonVygotsky’stheory,applicabilitytomyowneducationalexperienceis

discussed,andinsectionⅡ,Ipresentanideaabouthowtopromotelearnermotivation.Insection

Ⅲ,theinstructionalcomponentsareexplored.InsectionⅣ,TraditionalMeasurementFormatsare

comparedwithAlternativeMeasurementFormats.
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SectionⅠでは，Vygotskyの理論を中心に学習理論を 察し，SectionⅡでは，学習者の学

習意欲をいかにして高めるか，SectionⅢでは，教授法を，SectionⅣでは，評価の基準・方法

について，それぞれ実際の教授体験を踏まえながら検討した。

［Ⅰ］TheStudent

Vygotsky’stheory

TheconceptofactivityiscentraltoVygotsky’stheory:“Childrenliterallylearnby

doing bybecominginvolvedinmeaningfulactivitieswithmoreknowledgeablepeople”

(Eggen& Kauchak:1997:53).Thisconceptisaccuratebecauseunlesslearnerscanuse

knowledgeinauthenticsituations,or,inotherwords,unlessknowledgelinkswithexperi-

ence,theirlearningwillnotbemeaningful.MyteachingexperienceinteachingEnglishas

asecondlanguageprovesthis.IfteachersprovideopportunitiestouseEnglishinauthentic

situations,learnersdevelopremarkably.Onegoodexampleofthisisthatthestudentswho

studiedabroadcanspeakandreadEnglishwell.IbelievethebestwaytoteachEnglishas

asecondlanguageistoimmersestudentsinEnglish-onlyprogramsinordertoprovide

themwithactualexperienceinusingEnglishasthemeansofcommunication.

InJapan,Englishisregardedasimportant.WeteachEnglishtostudentsfromjuniorhigh

schooltohighschool.Consideringthefactthat95.9% ofjuniorhighschoolstudents

graduateandgotohighschool,allofthemhavelearnedEnglishforsixyears.Regrettably

though,itisafactthattheycan’tuseEnglishpractically.Ithinkthemainreasonisthat

teachersdon’tfocusonactivity.Puttingtoomuchimportanceongrammarorvocabulary,

teachersarejustlecturingandexplaining.Eventuallysuchteachingleadsstudentstolose

theirinteresttolearn,becauseforthem,learningEnglishbecomesmemorizingalotof

vocabulariesandlearninggrammar,withoutbroadeningtheirknowledgeorexperience.

Weshouldn’tforgetthatlanguageservesafunctioninself-development;byacquiringa

secondlanguage,studentscaninteractwithotherpeopleandbroadentheirworldthrough

culturalexchange.

IfindittruefrommyteachingexperiencethatwhenstudentsareimmersedinEnglish-

onlyprograms,theyshowremarkableprogressandshowaninterestinlearning.Thisis

becausetheyuselanguagetoexperience“theculturalexchangeofideas”(Eggen&

Kauchak:1997:53).Itisnothingbuttheresultoflearningbydoing “bybecoming

involvedinmeaningfulactivitieswithmoreknowledgeablepeople”(Eggen& Kauchak:

1997:53).
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ApplyingVygotsky’stheoryinmyclassroom

“Vygotsky’stheoryofdevelopmentemphasizestheimportanceoflanguageinlearning

thatoccursinactivity-oriented,socialsituations.Byusinglanguage,moreknowledgeable

partnerssharetheirexpertiseabouttheworld”(Eggen&Kauchak:1997:54).Theconcept

ledbyhistheoryis“ZoneofProximalDevelopment”thatmeans“thelevelofproficiency

beyondwhatachildcandoaloneandrepresentstherangeoftasksthatcanbeaccom-

plishedwhenassistedbyacompetentadultorpeer”(Eggen&Kauchak:1997:54).Applying

thiszoneofproximaldevelopmenttoteachingincludesthreetasks;thefirsttaskisto

assess,thesecond,tofitthelearningtaskstothedevelopmentallevelsofthestudents,and

thethird,toprovideinstructionalsupport.TheinstructionalstrategiesbasedonVygotsky’s

theoryarepowerfulideas.Infact,Iusesomeoftheminmyteaching.

Forexample,whenIteachEnglishReadingclass,Iprovidescaffolding:Iusescaffolding

tohelpstudentsprogressthroughthezoneofproximaldevelopment.Ibelievegoodreading

isaskillthatcanbelearned.Itissomethingdifferentfromjustknowingvocabularyand

grammar.Themostimportantthingistocatchthegeneralmeaningofwhatisread.Most

oftheproblemsinanEnglishReadingclassinJapanseemtocomefromeverythinginthe

sameway;inmostofthereadingclassesteacherstendtoreadthearticlesslowly,word-

by-word,withoutseeingtheconnectionbetweenparts.Theyputmoreimportanceon

translationthanunderstandingofthecontent.Ibelieveweshouldgetridofsuchwayof

reading.So,Iprovidemystudentswithprintedmaterialswhichwillhelpreading.Iask

manyquestionsaboutthecontentofanarticleinEnglish.Mystudentshavetoprepareto

answerthesequestionsinEnglishbeforetheclassbegins.Intheclassroom,Iaskthese

questionstothestudentsfirstandthenmakethemsumupthearticleinEnglishwithout

doinganytranslation.Iwantthemtothinkaboutwhatthey’veread.

Second,inordertoguideinteraction,Ipresentseveralquestionswhichwillleadtoa

discussion.Atthefirstlevel,ImakethemgivetheiropinionsinJapanese.Atthesecond

level,IaskthemyesornoquestionsinEnglish.Atthethirdlevel,Iaskthemwhat,who,

whenandhowquestions.Finally,IwantthemtoexpresstheiropinionsineasyEnglish.

I’msurethisinstructionalstrategyworkswellinmyclass.Thestudentsgetridoftheir

“Japanesewayofreading”.

Eventhoughteachersadopteffectivestrategiestoteach,itwillendinvainifstudents

don’t“perceivelearningactivitiesassubstantiveandworthwhile”(Eggen& Kauchak:

1997:87).Forlearners,learningbecomesmeaningfulwhentheyseetheirlearningisuseful

orwhentheycanusetheminactualsituations.It’simportantforstudentstospeakEnglish

andtoexchangetheiropinionswitheachotherinEnglishintheclassroom.Atthispoint,
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Ifaceadifficultproblem;inJapan,itishardtomakethestudentsspeakEnglishor

exchangetheiropinionsinclass.IwantthemtospeakinEnglishinmyclass,butmostof

thestudentshesitatetogivetheiropinionsinclasseseveninJapanese.Theyseldomask

questionseveniftheydon’tunderstand.Theysitquietlyandwaittobegiveninstructions

from teachers.Inasense,it’seasyforteacherswhentheywanttogivethem alotof

knowledge.ThisisoneofthereasonswhyJapanesestudentsgethighscoresonEnglish

papertestsbuttheycan’tuseEnglishinactualsituations.Thereremainsthequestionof

whethersuchlearningismeaningfulorworthwhileforlearners.

ItissurethateducationinJapanisgraduallyapplyingconstructivistideasinteaching.

Consideringstudents’interestssoastoencouragethemtofurtherlearning,eachschoolis

revisingitscurriculum sothatitincludesexperience-learnings,oristryingtoprovide

studentsopportunitiestolearnthebasicsinthespecialitiesoftheirchoice.Ontheother

hand,itistruethattherearestillmanyadoptingtheconventionalwayofteaching.We

shouldmakemoreefforttoprovide“experience,guidediscussionandassumeasupportive

roleintheprocessofstudents’attemptsatdevelopingunderstanding”(Eggen&Kauchak:

1997:60)tomakelearnersfeelthatlearningismeaningfulorworthwhile.

［Ⅱ］Learning

Cognitivetheories“assumethatlearnersarementallyactiveandconstructtheirown

understandingofthetopicstheystudy”(Eggen&Kauchak:1997:282),andthey“acknowl-

edgetheroleofenvironmentalinfluencebutemphasizeinternal,mentalprocessesin

attemptingtounderstandlearning”(Eggen&Kauchak:1997:282).InCognitivelearning

theory,mentalprocesses,suchasreasoning,areregardedimportantanditfocusesona

mentalchangeinthelearner;“from acognitiveperspective,learningisachangeina

person’smentalstructurethatprovidesthecapacitytodemonstratechangeinbehavior”

(Eggen&Kauchak:1997:238).

Ontheotherhand,constructivismputsmorestressonlearnersconstructingtheirown

understandingthandoothercognitivetheories.Theydisagreeonthenatureofknowledge.

Iagreewiththeconstructivistviewthat“learnersconstructtheirownunderstanding,

thatnewlearningexistsinthecontextofpriorunderstanding,thatlearningisenhancedby

socialactivity,andthatauthentictaskspromotelearning”(Eggen&Kauchak:1997:282).

AccordingtoEggenandKauchak,characteristicsofconstructivismareasfollows:

Learnersconstructtheirownunderstanding.
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Newlearningdependsoncurrentunderstanding.

Learningisfacilitatedbysocialinteraction.

Meaningfullearningoccurswithinauthenticleaningtasks.

(Eggen&Kauchak:1997:275)

IthinkthemainimpactoftheConstructivism MovementonTraditionalCognitive

EducationalTheoryisitscoreideathatit“emphasizesthatlearnersdeveloptheirown

understandingthatmakessensetothem;theydon’treceiveunderstandingfromanoutside

source”(Eggen&Kauchak:1997:275).

Whenweseethecharacteristicsofconstructivismabove,wefindthatthesecharacteris-

ticscanbeseenacrosstheschoolcurriculum inJapan.Infact,theinfluenceofcon-

structivisminteachingandlearningisincreasing.Forexample,wecanfindthistrendin

theCurriculumCouncil’sReportofMonbusho(theMinistryofEducation).Theyaim,as

oneofthepurposesofthenationalcurriculumstandardsreform,“tohelpachilddevelop

theabilitytolearnandthinkindependently”.Thereportclaimsthat“Therewasa

tendencyforschooleducationtoemphasizealargevolumeofknowledge.Nowhowever,

schooleducationconsidersthechildren’sstandpointandplacesahighvalueonthe

developmentofchildren’sintellectualinterestandinquiringminds.Italsoemphasizesthe

importanceofmotivatingchildrentolearnandhelpingthemdeveloptheirabilitiestolearn,

toreason,tojudge,toexpress,todiscoverandtosolveproblems,andtocreateandcope

withsocialchangesindependently.Besides,toaimatchildren’ssuccessfulself-realization,

itisindispensabletorelateknowledgewithactuallife.Thisrequiresthepromotionofthe

hands-onlearningandproblem-solvingapproaches”(monbu.go.jp/series-en/00000011/ :

1998:4).Aswecansee,likeconstructivism,theyemphasizeachild’sabilitytolearnand

thinkindependently.Theyalsorecognizethatauthenticsituationscanincreasechildren’s

motivationtolearn.Itisclearthatthisreformationisbasedontheideaofconstructivism.

Also,whenwelookatuniversityeducation,wecanfindthesamemovement.Recently,in

someuniversities,“internship”hasbeenadoptedandiscountedasregularcredits;students

workincompanieswhichareassignedbytheiruniversitiesforafewweeksordoparttime

jobswhichtheychoose.Thisideaisalsobasedonconstructivism:meaningfullearning

occurswithinauthenticlearningtasks.Infact,we’removingtowardsaconstructivism

movement.

Itistruethattherehasbeenatendencyforschooleducationtoemphasizealargevolume

ofknowledgeinJapan.Underthiscurriculum,theacademicachievementofJapanese

childrenissatisfactoryoverall.But,thereareseveralproblemsexisting:aconsiderable
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numberofchildrendonotfullyunderstandclasscontents,theylacktheabilitiestostudy

andjudgebythemselves,andtheabilitytoexpresstheirownopinionshavenotyetfully

developed.Ithinkthisisbecauseweputtoomuchimportanceonconveyingknowledge

automaticallywithoutpayingmuchconsiderationtothelearner’smentalprocess;unless

learnerscanrelatetheirknowledgetorealityorpriorunderstanding,theycan’tunderstand

atall.Soacurriculumshouldbeplannedfromthelearners’standpointandshouldputa

highvalueonthedevelopmentofthelearner’sintellectualinterestsandinquiringmind.

Atthispoint,weshouldrecognizethattheideasofconstructivismsuchasinformation

processingworkwellwhenateachercanhelplearnersbemotivatedandmakestudy

meaningful.Itdependsonateacher’sinstructiveability,becauseitisahardjobfor

teacherstopromotelearner’sindependentlearningandtofurtherdevelopindividualized

instruction.Theguidanceroleofteachersshouldbeextremelysophisticated.

Inconstructivism,thepracticalandsystematicinstructionforteachersmustbere-

searchedmore.

［Ⅲ］MotivationandManagement

Inthissection,howtomotivatelearnersisdiscussed.

Astheteacherisanimportantfactorinlearners’motivation,he/sheneedstomakea

consciousattempttopromotetheirmotivationtolearn.Iwouldsuggestthathe/shetryto

motivatelearnersasfollows:

Themostimportantthingistoplanalearning-focusedframeworkthatemphasizesa

taskorientationandlearners’progresstoimprovetheirability.Inordertoplanamodel,

theteacherneedsthefollowingscharacteristics:“modeling,enthusiasm,caringandposi-

tiveexpectation”(Eggen&Kauchak:1997:366).

First,wemustmakeleanersbeinterestedinlearningthroughmodeling.Youcanstart

inthefirstclass:

“IwishIcouldstudywithyou.ThoughI’mateacher,therearealotofthingsIdon’t

know.IfthereissomethingthatIcan’tunderstand,pleaseteachme.Also,ifyoudon’t

understandthetaskwestudy,don’thesitatetoaskmequestions.”

Second,whenwecommunicateaboutattitudesandbeliefsaboutlearning,wemustshow

enthusiasm.Forexample:

“Whenwefaceadifficultproblem,let’sthinkaboutittogetherandworkonittogether.

Icanconsultmanybooksorasksomeonewhoisprofessional.I’malwaysreadytohelpyou
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study.BecauseIliketostudywithyouallinmyclass.”

Third,teacherexpectationsalsoinfluencelearnermotivation.Buttoomuchexpectation

isnoteffective.Youshouldstartwithsmallexpectationsandgraduallyincreasethem.We

cansay:

“Atfirst,youmightpossiblythinkyourtaskishard.Butitisn’t,ifyouchallengeit.

Supposeyoucanonlydooneproblemtodayandwilldothesamethenextday.Thinkof

whatyouwillhavedoneafteraweek.Thefirstday,you’vedoneonlyone,thesecondday,

two,thethirdday,three...thatshowsyou’reimproving.Don’tbeafraidofmaking

mistakes.Ifyoumakeamistake,itmeansyoucangetarightanswer.Becauseyouknow

therightanswerbymakingamistake.”

Thesethreecharacteristicsofteachersmustbecombinedwithclassroom climateand

instructionalvariablestoenhancemotivation.

Climateisveryimportantbecausethebestclassroomclimateencourageslearnerstobe

bothmotivatedandtoachievelearning.Itshouldbe“calm butnotrigid.” Wehaveto

createanatmosphereasaplaceoftrust,order,andcooperationforlearning.Inthefirst

place,wemustrespecteachother.Youhadbetterinformthematthebeginningoftheclass

howyourespectandbelieveinthemandwanttotreateachasaperson.Youcanstart:

“Wewillalwaystreateachotherwithrespectandcourtesy.”

Inordertocreatethebestclimate,wemustmakelearnersunderstandclearlythetopic

westudy.Oncewecanmakethembecomeinterestedinit,theywillwanttochallengeit.

Givethemyourexpectationfortheirsuccessatthesametime.Youhavetoencouragethem

thatiftheyworkhard,theywillsucceedintheend.Also,useawidevarietyofhigh-quality

examplesanddemonstrationstopromoteunderstanding.

Thetwofactorsdiscussedabove,teachercharacteristicsandclimatevariables,promote

learnermotivation.

Thethirdfactorisinstructionalvariables.

Weneedintroductoryfocus.Wecanbringsomethingthatthelearnerwillbeinterested

inlearning.Whenyoubeginthefirstclass,youshouldclearlyinform them ofthetopic

they’regoingtostudyorwhythey’restudying,andthegoalthatyoudesire.Weneed

personalization;wemustmakeexamplesandgiveexplanationswhichareallrelatedwith

reallife.Forexample,whenweteachasumintheruleofthreeinmathclass,youcanstart

withtheassumptionthattheytravelabroadandbuysomeitems.Youcanbringarealitem

whichtheclassisinterestedin,suchasbasketballshoesorsomethingthatchildrenwill

beinterestedin.Choosesomethingwhichweuseineverydaylife.Tellthemthepriceinthe

originalplace,andmakethem compareitwiththepriceintheircountry.Whenyou
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comparetheprice,childrenwillfindthatit’saneffectivewaytousetheruleofcalculation

andtheywillknowthattheyneedtolearnanequation.Wealsoneedinvolvement;we

mustmakethemactiveinclass.It’seffectiveforyoutosometimesaskquestionsofthem.

Oryoucanuseadrillwhichtheycandoeasilyandanswerlikeagame.Youhadbetterask

manyquestionsstartingwithaseasyonesasyoupossiblycan,toattracttheirattentionand

tomakethembecomeinvolvedinyourclass.Usingopen-endedquestionsisbetter.Inthat

case,youhavetoremembereachstudent’snameasbestasyoucan.Ifyoucan’tremember

allofthem,makenamecardorseatingchart.It’simportantforlearnersthattheteacher

rememberhis/hernameimmediately.

Finally,immediateandspecificfeedbackisnecessary.Wemustseethatstudents

understandactually.Youcangivethemalittletest,forexample.Givethempraiseifthey

candowell.Onewayofencouragingthemistogivethemsomestampsforgoodachieve-

mentwhichtheycancollect.

AsI’veshown,teacherscharacteristics,climatevariablesandinstructionalvariablesare

importantfactorsinpromotinglearners’motivation.Ibelievethemosteffectivewayisto

trytomakethelearnerslikeyouorbeinterestedinyou.Ifalearnerlikesorisinterested

inateacher,he/shewilllikeorbeinterestedinlearning.Asaresult,his/hermotivation

willincrease.

［Ⅳ］Instruction

Thecurriculumisoneofthemostimportantfactorsforteaching.ThecurriculumIfeel

bestforeffectiveteachingisplannedaccordingtothreetopics:howtodesignthebest

instructionalplan,howtoacquireteachingskill,andhowtochoosethebestinstructional

methods,suchaslectures,includingactivities,discussions,andtraining.

Firstofall,teachersmustknow pedagogicalcontentknowledgesuchasguidingor

scaffolding.Unlessteachershaveenoughknowledgeoflearnersandlearning,theycan’tbe

effective.Secondly,teacherswon’tbeeffectivesimplybecausetheyhavealotofknowl-

edgeofeducation.Theyhaveto“teach”.Theyhavetoknowhowtheeducationaltheories

orinstructionalstrategiestheyuseworkinrealclassesandfindthebestinstructionalway.

Howtodesignthebestinstructionalplan

Carefulplanningisveryimportantininstruction.Becauseitmakesteachersclearabout

thegoalsatwhichtheyaim.Todesignaneffectivescheme,teachersmustchoosethebest
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instructionalschemethatisappropriateforlearnersorsubjects.

First,twoapproachestoeffectiveinstructionmustbeconsidered:theTeacher-Centered

ApproachtoInstructionandLearner-CenteredPlanning.Second,studysomemodelsof

eachapproachthatworkwell.Third,makeaplanfortheirowninstructionalmethodby

usingbothapproaches;checkwhethergoalsareclear,objectsareflexible,tasksare

authenticandrepresentationsarevaried,groupworkisincluded,agoodlearningclass-

room climateisplanned,andanefficientassessmentisdecidedornot.Usingtheplans,

variouscasesshouldbeassumed,suchascasesofteachingtochildrenoradults,orcases

ofteachinginalanguageclassorscienceclass.Finally,anactualinstructioninaclassroom

accordingtoeachplanistobemade.Feedbackisnecessaryastowhethereachplanis

practicalornot.

Theyshouldfindthatalearner-centeredapproachoftenworksbetterthanateacher-

centeredapproach,becauseitcanmotivatelearnersmorebecauseemphasisisplacedon

helpinglearnersconstructtheirownunderstanding.Buttheymustalsofindthatadopting

onlyoneapproachisn’talwaysbestandtherearesomecaseswhenbothapproachesmust

beadoptedflexibly.Itisnecessaryforteacherstotakeintoconsiderationthelearners’

backgroundsandbehavioralpatternsaswellasthecharacteristicsofthesubjectsthey

teach.

Howtoacquireteachingskill

Teachingskillisnecessarytobeaneffectiveteacher.Fourskillsarenecessaryincluding

attitude;1)positiveattitude,2)skillinorganizingtime,3)skilltocommunicatingagoal

oratask,and4)sophisticatedskillorimaginativeideasforattractinglearnerstolearning

activities.

Aswehaveseenintheprevioussession,teachersmusthavecertaincharacteristics:

“modeling,enthusiasm,caringandpositiveexpectation”.Thatis,first,teachersmust

alwaysbepositivetowardteaching.Second,theyshouldnothesitatetospendmuchtime

withtheirwork.Thisdoesn’tmeansimplytakingtimebutmeanstoorganizetheirtime

andusetimeeffectively.Third,teachersmustcommunicategoalsortaskspreciselyand

clearly,usingaccurateterms,makingclearrelationships,andusingemphasis.Fourth,

teachersshouldinventsomestrategytoattractlearners’attentiontofocus.Theymust

knowhowfaralearnercanunderstandandchecktheprocessoflearningatthesametime.

Questioningisoneoftheimportantteachingskillsinthisprocedure.

Infact,theseskillsarenoteasilyacquired.Whetherbeingabletoacquirethemornot

dependsoneachteacher’seffortandenthusiasmforteaching.Teachersmustalwaysseek
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outwaystheycaninstructeffectively,orpromotelearner’smotivation.Thereisno

effectivewaytotransfertheseskillsexceptbyteachingservice.Astheseskillsare

acquired,forthemostpart,byexperience,providingnewteacherswithteachingexperi-

enceinarealclassisalsoimportant.

Howtoinstruct

Teachersdecidethewayinwhichtheywillinstruct.Therearetwoapproachesto

instruction:theteacher-centeredandthelearner-centeredapproach.It’simportantto

understandbotheffectivecasesandineffectivecasesineachapproach.

IntheTeacher-CenteredApproachsuchasDirectInstruction,teachersneedprocedural

skillssuchasusingavarietyofrepresentationclearlyanddevelopingthem bypractice.

Whenteacherscan’tusedirectinstruction,theymayusethelecturestyleinwhichitiseasy

toinputknowledgeandpresentmultipleexamples.

Ontheotherhand,intheLearner-CenteredApproach,thecentralroleisplacedonthe

learners.Thisstrategyincludesthediscoveringapproach,guideddiscovery,discussion,

studentgroupwork,cooperativelearningandindividualinstruction.

TheteachersshouldfindthatLearner-CenteredApproachisbetter,becausefrom a

motivationalpointofview,itencourageslearnerstobeinterestedinlearningandmakes

themabletothinkbythemselves.Ontheotherhand,intheTeacher-CenteredApproach,

itisratherdifficulttoinvolvelearnersbecausetheymaybecomepassiveaboutlearning.

Butincasessuchasteachingliterature,thelatterapproachseemseffective.

Finalgoal

Theteachersmustunderstandthefollowingpoints:

1.Teachersneedtokeepinmindthatallapproachestoinstructionareintendedtohelp

studentsreachgoals;aLearner-CenteredApproachisoftenmoreeffectivethanTeacher-

CenteredApproach,becauseithelpsstudentsacquireadeepunderstandingofthecontent

orthegoal.

2.Thereismorethanonemethodofeffectiveinstruction.Teachersmustbeclearabout

theirgoalsanddesignlearningactivitiestoreachthem.Itisimportanttotryseveral

methodsorstrategiestofindthemosteffectivemeansofinstruction.

3.Nostrategyispracticalunlessteachersuseiteffectively,andeachonedependsonthe

skillorabilityoftheteacherpracticingit.Nothingsubstitutesforteachingexperiencein

acquiringsuchteachingskill.

Theymusttryvariousexperimentalwaysofteachingandfindwhichisbestforhis/her
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owninstruction,becausemethodsorstrategiestoadoptdependonthecharacteristicsof

subjects,andeventheteacher’spersonality.Thebestwaytofindaneffectivemethodof

instructionisforateacheristopileonexperiences.

Toimprovecurrentteaching

First,inordertoimprovecurrentteachingandthegeneralcurriculum,teachersmust

adoptauthentictasksasmuchastheypossiblycan.Tointroduceoutsidecapableindivid-

ualsortalentedmembersofsocietytotheschoolisoneofthebestways.Morepart-time

lecturerswhoarein-serviceshouldteachintheclass.Givinglearnerslivelylectureswould

produceaconsiderablygoodresult.

Second,topromotethestudyprogramssuchasestablishingalong-term practical

trainingprogramshouldbenecessary.Third,inthisinfo-orientedsociety,teachersneed

toundergoatrainingprogramincomputertechnology.

Fourth,inordertoaccordwithaninternationalizedsociety,itisimportanttogive

teacherstheopportunitytoacquireinternationalexperience,togetherwithmutualunder-

standingoflanguageandculture.Theprogramofteacherexchangemustbepromoted.

［V］Assessment

ComparisonbetweenTraditionalMeasurementandAlternativemeasurement

TraditionalMeasurement

IntraditionalMeasurement,thereareninekindsofformatsasP.EggenandD.Kauchak

showintheirbook:“True-false,Multiplechoice,Matching,Fillintheblank,Short,open-

endedanswer,Paragraphresponsetospecificquestion,Paragraphresponsetoopen-ended

question,andEssay”(Eggen&Kauchak:1997:519).Nowdividingthemintotwogroups,

wecanseethecharacteristicsofeachformateasily;［GroupⅠ］,theobjectiveformats

suchasTrue-false,Multiplechoice,Matching,Fillintheblank,and［GroupⅡ］,the

subjectiveformatssuchasShort,open-endedanswer,Paragraphresponsetospecific

questions,Paragraphresponsetoopen-endedquestionsandEssays.

Theadvantagesanddisadvantagesofeachgroupareasfollows:

［GroupⅠ］

ADVANTAGES

・abletoprovidevalidassessmentofmanyaspectsofstudentprogress
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・easytofindthestudentswhodon’tunderstandthecontent

・givingthemthebestanswerasacorrectonepromoteshigherlevelthinkingasinMultiple-

choiceformat

・easytogetresultsbecauseitcanbescored

DISADVANTAGES

・unlesswell-constructed,studentspossiblyanswerwithoutfullyunderstandingcontent

・abletomeasureonlysimpleknowledge-leveloutcomes

・unreliablebecauseofguessingfactorssuchasinFillintheBlank

・unabletomeasurestudentabilitytousetheknowledgeinauthenticsituations

［GroupII］

ADVANTAGES

・abletomeasuretheabilitytoorganizeideas,tomakeanddefendanargument,andto

expressideas

・abletointegratetohigherorderandcriticalthinking

DISADVANTAGES

・scoringisverytime-consuming

・scoringishighlysubjectiveandnotoriouslyunreliable

・scoringisstronglyinfluencedbywritingskill,andgrammarorspellingerrors

・handwritingtendstoartificiallyinfluencescores

・unabletomeasurestudentabilitytousetheknowledgeinauthenticsituations

Thus,TraditionalMeasurementhassomeadvantagesanddisadvantages.AsingroupI,

unlessteachersmakeawellconstructedtest,theassessmenttendstobeunreliableinthe

pointofwhetherstudentscanunderstandthecontentornot.Teachersneedtospendmuch

timetomakevalidtests.Ontheotherhand,iftheformatisefficientlyconstructed,the

assessmentwillbereasonable.IngroupII,howtoplangradingcriteriagreatlyinfluences

assessment.Theimportanttaskforteachersistoestablishcleargradingcriteriabefore

scoring.Unlessgradingcriteriaismadeclear,theassessmentwillbeunreliable.Themost

lackingelementinTraditionalMeasurementisthatwecannotmeasurestudentabilityto

usetheknowledgeinreallife.

AuthenticAssessmentcanmakeupforthislacking.

AuthenticAssessment

InAuthenticAssessment,teachersmustdirectlymeasurestudentperformancethrough
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“reallife”tasks.TheadvantagesanddisadvantagesofAuthenticAssessmentareas

follows:

ADVANTAGES

・abletotaphigherlevelthinkingandproblem-solvingskills

・abletoinvokereal-worldapplications

・abletoaskstudentstoperform,create,produce,ordosomething

・abletoprovideopportunitiesforstudentstoreflectontheirownlearningprogressin

Portfolio

DISADVANTAGES

・difficulttoperform:teachersmustputstudentsinaslifelikeanassessmentsituationas

possibleandevaluatestudentperformanceagainstrealisticcriteriaasinPerformance

Assessments

・difficulttodecidewhatgoesintoandonwhatcriteriathestudents’workswillbe

evaluatedasinPortfolio

・verytimeconsumingtoevaluate

・needsolidevaluationmethodssuchassystematicobservationsandchecklists

Intheabove,weexaminedtheadvantagesanddisadvantagesofbothtraditionaland

alternativeassessment.Inbothtypesofassessment,wemustneverforgetthatthefinal

goalistoincreaselearningandmotivation.Intheprocessofmeasuring,teachersmustuse

effectivelyarangeofmeasurementtoolstogaindifferentaspectsofstudentlearning.By

usingatraditionalformatoranalternativeformat,knowledge,comprehension,andhigher

orderthinkingandproblem-solvingabilitycanbemeasured.Intheprocessofevaluation,

teachersmustmakedecisionsonwhentoassess,andwhatformtheassessmentwilltake.

Andespecially,decidingcriteriaoftheassessmentisaveryimportanttaskforteachers.

Also,whendesigningassessment,individualitemsmustbecombinedintotests,perfor-

manceassessment.Assessmentmustbeadministered,scoredanddiscussedtomaximize

learning.

Thedevelopmentandimprovementofassessmenttechniquesforthefuture

Improvementofevaluationmethodsisexpectedtocontributetothedevelopmentof

studentabilitytolearnandtothink,tojudgeandtoexpress.Teachersmustemploy

differentassessmenttechniquessuitabletoeachstageofschooling,eachgrade,andthe

uniquecharacteristicsofeachsubject.

Designingagradingsystemisanotherimportanttask.Theformatofthissystem will
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influencebothstudentlearningandteacherworkloads.

InJapan,wearemovingfromtraditionalassessmenttowardalternativeassessment.In

fact,theformatofthegradingsystem inelementaryschoolhaschangedcompletely.15

yearsago,thereportcardreportedagradescore,from5,thehighest,to1,thelowest,by

theformofformativeevaluation.Buttoday,itisreportedbytherecordoflearning.(See

Sample1and2intheAppendix.)Ithinkit’sagoodideaforreducingthecompetition

amongchildren.Butthecurrentgradecardisalittleobscurewhenitcomestomotivate

children.Ibelieveweneedtogradeorgivescoresinsomedegree.Inthispoint,Isupport

theideaofa“tableofspecifications”(SeeTable1intheAppendix),becausewecansee

clearlythegoalandtheoutcome.Althoughthenewsystemofgradingisbecomingbetter

comparedtotheformatofthepastreportcards,itseemstomeweneedtoimproveand

createmoreeffectiveassessmentpractices.

Aswehaveseen,assessmentisaverycomplicatedanddifficultproblemtogetherwith

othereducationalproblems.Ithinkthemostimportantthinginassessmentistofindthe

bestplanordesignsuitabletoeachstageofschooling,eachgrade,andtheuniquenessof

eachsubject.Moreeffortandstudyonthepartoftheteacherwillbeexpectedand

necessary.
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Appendix

SAMPLE1

Samplereportcardingrade5inelementaryschool,in1980s

Subject Outcome

Japanese 5

SocialStudy 3

Mathematics 4

Science 5

Music 4

Arts 4

PhysicalTraining 3

SAMPLE2

Thecurrentreportcardingrade5inelementaryschool

Subject
Outcome

Verygood Good Needstoimprove

Japanese TohaveinterestinJapanese ○

Totrywillinglytothinkoutthe

expressionandthinkthoughreading
○

Tospeakandwritewell ○

Togetthepointofspeech ○

Tounderstandthesubject ○

To understand the fundamental

itemsofJapanese
○

Towritecharacterneatlyandcol-

lectedly
○

Table1

Sampletableofspecifications

Outcomes

Content KnowledgeComprehension
Higher-OrderThinking

andProblem-Solving

Cities 4 2 2

Climate 4 2 2

Economy 2 2 2

Physicalfeatures 4 9 7

Totalitems 14 15 13
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